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SUMMARY OF EVALUATION PROCESS FOR CERTIFIED STAFF MEMBERS

I.
CERTIFIED STAFF DUTIES:  All certified staff members shall be evaluated on the following established criteria:

TEACHERS AND SPEECH/LANGUAGE THERAPISTS

Domain 1:  Planning and Preparation

Component 1a:
Demonstrating knowledge of content and instruction


Component 1b:
Demonstrating knowledge of students


Component 1c:
Setting instructional outcomes


Component 1d:
Demonstrating knowledge of resources


Component 1e:
Designing coherent instruction


Component 1f:
Assessing student learning

Domain 2:  Classroom Environment

      Component 2a:  Creating an environment of respect and rapport

      Component 2b:  Establishing a culture for learning

      Component 2c:  Managing classroom procedures

      Component 2d:  Managing student behavior

      Component 2e:  Organizing physical environment
Domain 3:  Instruction

       Component 3a:
Communicating clearly and accurately

       Component 3b:
Using questioning and discussion techniques

       Component 3c:
Engaging students in learning

       Component 3d:
Using assessment in instruction

       Component 3e:
Demonstrating flexibility and responsiveness

Domain 4:  Professional Responsibilities

       Component 4a:
Reflecting on teaching

       Component 4b:
Maintaining accurate records and preparedness for IEP meetings

       Component 4c:
Communicating with families

Component 4d:
Participating in a professional community 

(local district and SASED)

       Component 4e:
Growing and developing professionally 




(local district and SASED)

       Component 4f:
Demonstrating professionalism/ethical conduct




(local district and SASED)

SCHOOL PSYCHOLOGISTS

Domain 1:  Planning and Preparation

       Component 1a:
Demonstrating knowledge of School Psychology

       Component 1b:
Demonstrating knowledge of students

       Component 1c:
Addressing referral questions/problems

       Component 1d:
Demonstrating knowledge of SASED, school, district and 




community resources

       Component 1e:
Complies with procedural guidelines

Domain 2:  Assessment Environment

       Component 2a:
Interaction with parents and teachers

       Component 2b:
Interactions with students

       Component 2c:
Importance of preparing the student

       Component 2d:
Managing student behavior during evaluation

       Component 2e:
Managing assessment procedures

       Component 2f:
Establishing an appropriate testing environment

Domain 3:  Consultation/Collaboration

       Component 3a:
Providing consultation to students

       Component 3b:
Communicates effectively

       Component 3c:
Consults within the boundaries of competence




and expertise

       Component 3d:
Evaluates effectiveness and integrity of consultation

       Component 3e:
Involvement on school, district and SASED teams

Domain 4:  Professional Responsibilities

       Component 4a:
Reflecting on professional performance

       Component 4b:
Accuracy of reports, protocols, and contact notes

       Component 4c:
Quality and timeliness of feedback

       Component 4d:
Participating in a professional community 




(school, district and SASED)

       Component 4e:
Service to profession, staff development

       Component 4f:
Growing in the use and application of technology

SCHOOL SOCIAL WORKERS

Domain 1:  Planning and Preparation

       Component 1a:
Demonstrating knowledge of School Social Work

       Component 1b:
Demonstrating knowledge of students

       Component 1c:
Addressing referral questions/problems

       Component 1d:
Demonstrating knowledge of SASED, school, district and




community resources

       Component 1e:
Complies with procedural guidelines

Domain 2:  Assessment Environment

       Component 2a:
Creating an environment of student respect and rapport

       Component 2b:
Satisfying physical and emotional needs

       Component 2c:
Creating an engaging and inviting environment

       Component 2d:
Managing student behavior

       Component 2e:
Organizing storage of student files and materials

Domain 3:  Consultation/Collaboration

       Component 3a:
Providing consultation to students

Component 3b:
Demonstrates behaviors for building student rapport and for gaining student acceptance


      Component 3c:
Consults with boundaries of competence and expertise

      Component 3d:
Initiating the consultation with team members




i.e. parents, teachers, administrators, etc.

      Component 3e:
Supporting team efforts

      Component 3f:
Evaluates effectiveness and integrity of consultation

      Component 3g:
Involvement on school, district and SASED teams

      Component 3h:
Accepting feedback as a team member

Domain 4:  Professional Responsibilities

       Component 4a:
Reflecting on professional performance

       Component 4b:
Accuracy of reports, protocols and contact notes

       Component 4c:
Communicating with families and teachers

       Component 4d:
Participating in a professional community




(school, district and SASED)

      Component 4e:
Growing and developing professionally




(school, district and SASED)

      Component 4f:
Demonstrating professionalism/ethical conduct




(school, district and SASED)

      Component 4g:
Growing in the use and application of technology

      Component 4h:
Decision making

II.   FREQUENCY OF EVALUATIONS


Tenured Staff Member:
Minimum of two formal observations and one evaluation biennially by the end of the school year.

Non-Tenured Staff Member:
First and Second Year Staff Member - minimum of two formal observations per evaluation; one evaluation completed by December 1st and one by March 1st.


Third and Fourth Year Staff Member - minimum of two 


formal observations and one evaluation by December 1st.

III.   BASIS FOR EVALUATION

Each evaluation will be summative in nature.  Evaluations will be based on classroom observations both formal and informal (Teachers and Speech/Language Therapists) or observations of meetings, counseling and/or assessment sessions (Psychologists and Social Workers), written artifacts, and other non-classroom observations deemed appropriate by the administrative staff.

Tenured Teachers and Speech/Language Therapists will receive a minimum of two formal observations biennially, one to be completed by the Service Area Administrator and one to be completed by the LEA Administrator.  Psychologists and Social Workers will have two formal observations biennially, one to be completed by the LEA and one to be completed by the Service Area Administrator and/or the Technical Supervisor.  Staff may request additional observation(s) to be completed if mutually agreed upon.  Evaluators may also determine whether additional observations are necessary.

Non-Tenured Teachers and Speech/Language Therapists who are in their 3rd and 4th years will receive a minimum of two formal observations annually, one to be completed by the Service Area Administrator and one to be completed by the LEA Administrator.  Non-tenured Psychologists and Social Workers who are in their 3rd and 4th years will have two formal observations annually, one to be completed by the LEA and one to be completed by the Service Area Administrator and/or the Technical Supervisor.  Staff may request additional observation(s) to be completed if mutually agreed upon.  Evaluators may also determine whether additional observations are necessary.

Non-Tenured Teachers and Speech/Language Therapists who are in their 1st and 2nd years will receive a minimum of four formal observations annually, three to be completed by the Service Area Administrator and one to be completed by the LEA Administrator.  Non-tenured Psychologists and Social Workers who are in their 1st and 2nd years will have four formal observations annually, one to be completed by the LEA, three to be completed by the Service Area Administrator and/or the Technical Supervisor.  Staff may request additional observation(s) to be completed if mutually agreed upon.  Evaluators may also determine whether additional observations are necessary.

STAFF MEMBER EVALUATIONS

1.  
Staff member evaluations will be conducted by qualified administrators described in Section III. 

2.  
Notification of the formal observation will be a minimum of five (5) school days prior to the observation unless mutually agreeable.

3.      A pre-conference will be scheduled with teachers and   

          Speech/Language Therapists prior to the observation.

                     Teachers and Speech/Language Therapists should ensure the receipt of        

                     the Pre-Conference Information Record and the Instructional Plan to the 

                     Evaluator twenty-four (24) hours in advance of the scheduled formal 

                     conference.  
4.  
School Psychologists and Social Workers should ensure that the Pre-Observation Record is given to the Evaluator twenty-four (24) hours in advance of the scheduled formal observation.

5. 
Evidence should be available the day of the observation.  Artifacts may include; lesson plans, parent contact log, communicators, IEP/progress reports, assessment data, assessment reports.

6.  
The teacher’s and/or speech language therapist’s evaluation will include at least two formal observations in the staff member’s classroom.  The psychologist’s and/or social worker’s evaluation will include at least two formal observations that will occur in either a formal meeting environment (EDC/IEP), counseling session or student assessment.  Each observation will be a minimum of forty-five (45) minutes.

7.  
All attempts will be made to ensure the integrity of the scheduled formal observation.  Should a personal illness or emergency occur every attempt will be made to secure a mutually agreeable alternate date.  Should a school emergency occur every attempt will be made by SASED Administration to cover the Evaluator’s responsibilities to ensure that the evaluation occurs on the scheduled date.  If the evaluation cannot occur on the scheduled day, then the parties shall mutually agree to an alternate date. 

8.  
The staff member will complete the Reflection Record, including identifying long-term goals for professional growth.  This record will be available to the Evaluator at the post-observation conference.

9.  
The post-observation conference will be held within fifteen (15) school days of the observation cycle unless an emergency or illness prevails.  The staff member will be provided a copy of the Formal Observation Conference Summary and a copy will be placed in his/her file.

10.  
If a specific concern(s) related to performance standards (as defined by the SASED Evaluation Handbook) is initially identified during the formal observation an additional formal observation(s) may be made prior to the formal evaluation.

11.  
It is understood that the scheduled formal observation(s) is only part of the evaluation process.  Informal observations of all components of the pertinent job description and evaluation performance standards will also be part of the evaluation process. When this occurs, the Administrator will provide immediate oral or written feedback.  If corrective action is suggested, the Administrator will put it in writing to the staff member.  Informal observations will include walk-in unannounced or announced observations which need not last forty-five (45) minutes, conference situations and other components of assigned duties.

12.  
Tenured staff members will receive a minimum of one evaluation biennially that will be discussed at an evaluation conference, which may or may not be held in conjunction with the formal observation post-conference.

13.  
Non-Tenured staff members will receive a minimum of one evaluation annually that will be discussed at an evaluation conference, which may or may not be held in conjunction with the formal observation post-conference.

14.  
The LEA is an important component to the evaluation process. In regards to the LEA Administrator observation, a conference is to be held with the staff member receiving an unsatisfactory rating.  The LEA Administrator will be consulted on the evaluation prior to the post-conference.  The LEA Administrator may either provide input to the existing evaluation or may complete their own evaluation to share with the staff member as deemed annually by the LEA Superintendent. The staff member may request an additional conference to discuss the observation and/or the evaluation with the LEA Administrator.

15.  
The Service Area Administrator and the Technical Supervisor will determine who will evaluate each Psychologist and Social Worker as their LEA Administrator.

16.  
If a staff member wishes to add comments after the conference(s), the additional comments must be forwarded to the SASED Service Area Administrator within two weeks of the conference.

17.  
Completion of the formal evaluation instrument will be the end of the evaluation cycle.

18.  
A Copy of the evaluation will be placed in the staff member’s personnel file and a copy provided to the staff member.

V.   RESPONSIBILITIES

Teachers and Speech/
-Prepare Pre-Conference Information Record

Language Therapists: 
-Prepare Instructional Plan


-Provide Evidence


-Participate in the Pre-Observation Conference


-Prepare Reflection Record


-Participate in the Post-Observation Conference

School Psychologists/
-Prepare Pre-Observation Record

Social Workers: 
-Provide Evidence


-Participate in the Pre-Observation Conference


-Prepare Reflection Record


-Participate  in the Post-Observation Conference

Evaluator:
-Review Pre-Conference Information Record/Pre-             Observation Record


-Review Instructional Plan(Teachers and Speech/

Language Therapist)


-Participate in the Pre-Observation Conference


-Review Reflection Record


-Prepare Formal Observation Conference Summary

-Prepare Summative Evaluation Record and 

 Evaluation

-Coordinate LEA Administrator Representation


-Participate in the Post-Observation Conference


-Review Remediation Plan (if required)


-Develop Remediation Plan (if necessary)


-Provide written feedback on informal observation if corrective action is required

LEA Administrator:
-Review Pre-Conference Information Record


-Review Instructional Plan


-Participate in the Pre-Observation Conference


-Review Reflection Record

-Prepare Formal Observation Conference Summary

-Participate in the Post-Observation Conference 

(if necessary)


-Review and Provide Input to the Summative Evaluation Record and Evaluation or Prepare Own Evaluation



VI.   RATING STAFF MEMBER PERFORMANCE

The overall rating of each member shall be classified as follows:

A. Excellent - Exceeds SASED expectations and standards of quality and has received a majority of distinguished ratings in each domain.  No basic or unsatisfactory ratings should occur on the rubric.

B. Proficient - Meets SASED expectations and standards of quality and has received a majority of proficient ratings in each domain.  No unsatisfactory ratings should occur on the rubric.


C.  Needs Improvement – Receives a majority of basic ratings in each domain.  A 
      rating of needs improvement requires a professional development plan for 

 
      tenured staff.

D.
Unsatisfactory - Does not meet SASED expectations and standards.  A rating of unsatisfactory requires the development of a remediation plan or dismissal   as outlined in the Illinois School Code for tenured staff.

VII.   STANDARD OF PERFORMANCE

Staff members are expected to meet a general standard of performance.  That general standard of performance is that non-tenured staff members should be at a basic or higher level on each criterion identified in the evaluation rubric.  Tenured staff members should be at a primarily proficient or higher level on each criterion identified in the evaluation rubric.  

VIII.   UNSATISFACTORY EVALUATIONS OF TENURED STAFF MEMBERS

The procedures stated below are outlined in accordance with Article 24A of the Illinois School Code and the Rules and Regulations promulgated under 23 Illinois Administrative Code Part 1, Section 1.320.

The procedures will be implemented as necessary and required for SASED teachers, itinerant staff, speech/language therapists, school social workers, and school psychologists.  The term “staff member” in the procedures pertains to all the aforementioned categories.

When a written evaluation results in a rating of unsatisfactory and the deficiencies are deemed remediable, a 90 school day remediation plan will be developed and initiated.

This plan will be put into effect within 30 calendar days of the written evaluation finding the tenured staff member unsatisfactory.


A.
The 90 school day remediation plan shall:

Provide for evaluation and ratings at least once every 30 school days for the 90 school day remediation period following the receipt of the remediation plan.  Each evaluation report shall be given to the staff member within ten (10) days of the completion of the evaluation.  

Be conducted by a qualified administrator.

Provide reinstatement to the regular schedule of evaluations for the teacher who successfully completes the 90 school day remediation plan.


B.
Participants in the remediation plan shall include the staff member     deemed unsatisfactory, a qualified administrator and a consulting staff member.  The remediation plan may include the participation of other personnel to assist in correcting areas identified as unsatisfactory.


C.
Any staff member who fails to complete the ninety (90) school day     remediation plan, with a “satisfactory” or better over-all category rating(s), shall be dismissed in accordance with Section 5/24-12 of the Illinois School Code.

IX.   CONSULTING STAFF MEMBERS

A. Participation of the consulting staff member shall be voluntary.

B. 
The qualified consulting staff member shall be one who has received a rating of excellent on his/her most recent evaluation, has a minimum of five (5) years experience in education, including three (3) years in SASED, and has knowledge relevant to the assignment of the staff member under remediation.

C.
The consulting staff member shall be chosen from a list developed by                  SASED of at least five (5) qualified staff members.  The Administrator of the staff member who was rated as unsatisfactory shall choose from the list developed.  The Director of Special Education or designee shall undertake a diligent effort to identify a list of five (5) qualified consulting staff members.  That effort must include, but not be limited to:  

1.
contacting qualified staff members within SASED;

2.
requesting the Regional Superintendent of Schools to supply a roster of qualified consulting staff members; and

3.
requesting the exclusive bargaining agent for SASED to supply a roster of qualified consulting teachers.

D.
If the Director of Special Education/Designee cannot identify a qualified consulting staff member after completing the effort described in subsection (c)(1) of this Section, the State Board of Education shall be requested to supply a qualified consulting staff member.

.

E.
If the consulting staff member becomes unavailable during the course of the remediation plan, a new consulting staff member shall be selected in the same manner as the initial consulting staff member.  The remediation plan shall be amended as necessary upon consultation with the new consulting staff member for the balance of the remediation period.  The consulting staff member shall be informed, through conferences with the Service Area Administrator and the staff member under remediation, of the results of the thirty (30) day evaluations in order to continue to provide assistance to the staff member under a remediation plan.

F.
The consulting staff member shall provide advice to the staff member rated as unsatisfactory on how to improve his/her skills to successfully complete the remediation plan.

G.
The consulting staff member shall not participate in any of the required evaluations, nor be engaged to evaluate the performance of the staff member under remediation.

H.
The consulting staff member shall be informed, through three conferences with the qualified administrator and the staff member under remediation, of the results of the first three 30 school day evaluations in order to continue to provide assistance to the staff member under a remediation plan.

I.
In order to facilitate the role of the consulting staff member in fulfilling his/her responsibilities, the Director or designee will arrange release time for the consultant.  The consultant will be reimbursed mileage at the current SASED rate.

SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech/Language Therapist

Pre-Conference Information Record

(This form should be completed before attending the pre-conference)
Staff Member:____________________Assignment:___________________________
Evaluator/Title:________________________Time:_________Date:______________

Class Profile:

1. How many students will be observed?

_____ Total number of students in class

_____ Male 


_____ Female

_____ Resource         
_____ Direct Instruction

2. Indicate the number of students with the following disabilities:

____ Cognitive Disability

____ Orthopedic Impairment

____ Specific Learning Disability

____ Visual Impairment including Blindness

____ Hearing Impairment

____ Deafness

____ Deaf/Blindness

____ Speech/Language Impairment

____ Emotional Disability

____ Developmental Delay

____ Autism

____ Traumatic Brain Injury

____ Other Health Impaired

____ Multiple Disability

3. Is there anything outside your classroom management plan that needs to be noted?

____ No

____ Yes (Please explain)

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Cc: 
Personnel File

SASED Evaluator

Staff Member

SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech/Language Therapist

Instructional Plan

(This form should be completed before attending the pre-conference)

Staff Member:____________________Assignment:__________________________

Evaluator/Title:________________________Time:_________Date:_____________

1. Briefly describe the students in this class.

2. What are your goals for the lesson? What do you want the students to learn?

3. What instructional materials or resources will you use?

4.  How does this lesson support the district’s curriculum, state frameworks, or state performance descriptors?

5.  How does this lesson relate to broader curriculum goals in the discipline as a whole or in other disciplines? 

6. How do you plan to engage students in the lesson? (anticipatory set, instruction, modeling, guided practice, independent practice)

7. What difficulties do students typically experience in this area and how do you plan to address these difficulties?

8. Choose two students, explain how their IEP goals are being addressed .

9. How do you plan to assess student understanding of the instructional goals? Attach any assessment tools.

10. How will the results of the assessment be utilized? 

Cc: 
Personnel File

SASED Evaluator

Staff Member

SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech/Language Therapist
(4a) Reflection Record

(This form should be completed before attending the post-conference)

Staff Member:____________________ Assignment:__________________________

Evaluator/Title:________________________Time:_________Date:______________

1. Reflect on the lesson. To what extent were the students productively engaged?

2. Did the students learn what was intended? What was the evidence of their learning?

       3. Were the goals or the instructional plan altered as the lesson was taught? Why?

4. Provide at least 2 samples of student work from the observed lesson or follow up lesson based upon the instructional goals. The work samples should include any feedback provided to the students on the activity. After selecting work samples, address the following question:

·  What did the work samples tell you about the students’ level of   
 understanding? 

Sample 1:

Sample 2:

· After reviewing these samples, how will you use this data to plan the next lesson?

5. Given the opportunity to teach this lesson again, what would you do differently and why?

6. What are your long- term goals for professional growth?

Cc: 
Personnel File

SASED Evaluator

           Staff Member
SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Psychologists and Social Workers
Pre Observation Form

(This form should be completed before the observation)
Staff Member: _______________________ Assignment: ______________________

Evaluator/Title: ________________________________________________________

Time: __________                       Date: _______________

Observation Setting:


________ Initial IEP


________ Re-evaluation IEP


________ Group Counseling  
_____ Grade     
 _____ Number of Students


________ Individual Counseling
_____ Grade


________ Student Assessment 
_____ Grade


________ Parent Interview   

_____ Grade

If assessing a student, what are the areas of concern/reason for referral?

Is there anything that needs to be noted about the observation and/or the observation setting?
Cc:
Personnel File



SASED Evaluator


Staff Member

SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Psychologist/ School Social Worker

(4a)Reflection Record

 (This form should be completed before attending the post-conference)

Staff Member:____________________ Assignment:__________________________

Evaluator/Title:_________________________________________________________

Time:____________________               

   Date:__________________________

1. Reflect on professional performance (EDC, IEP, assessment, or counseling session, etc.).  

A.  What do you believe worked effectively during the observation?


     B.  Given the opportunity again, what would you do differently and why?

2. During this observation, was there evidence of understanding (by parents, teachers, students, etc.) and what was it?

3. Were you an active participant during this observation?  Did you ask clarifying questions, check for understanding, and ensure parental/student involvement?

4. Self-reflection: 

A.
What do you see as your positive attributes?

      B.
What would you improve upon?

 
 5.   What are your long-term goals for professional growth?


Cc:
Personnel File


SASED Evaluator


Staff Member

SANGAMON AREA SPECIAL EDUCATION DISTRICT

Formal Observation Conference Summary

(This form should be completed before conducting the post-conference)

Staff Member: ___________________Assignment: _____________________

Grade Level: ______________Subject: _______________________________

Evaluator/Title: ___________________________________________________

Time: _________Date: ______________Observation
1
2


Activities Observed:

Evidence:

	Artifact
	Reviewed
	Current/

Complete
	Comments

	Lesson Plans
	
	
	

	Parent Contact Log
	
	
	

	Communicators
	
	
	

	IEP/Progress Reports
	
	
	

	Assessment Data
	
	
	

	Assessment Reports
	
	
	

	Professional Goals
	
	
	


Strengths:

Areas for Growth:

Additional Comments: (optional)

Staff Member’s Signature: ____________________________Date: __________

Evaluator’s Signature: _______________________________Date: __________

Service Area Administrator (SAA), Technical Supervisor, LEA Administrator

Signatures indicate only that a conference was held.

Cc: 
Personnel File

SASED Evaluator

Staff Member
SANGAMON AREA SPECIAL EDUCATION DISTRICT

Summative Evaluation Record

Staff Member:____________________________Assignment:___________________

Evaluator/Title:____________________________
Employment Status:
____Non-Tenured
____Tenured

_____Years of service in the district

Evaluation Sequence:
_______
_______
Pre-Evaluation Conference date

_______
_______
Formal Observation date

_______
_______
Post-Evaluation Conference date

Attendance:
_______
Number of days absent in current school year

_______
Number of days absent in prior school year

Punctuality:
The staff member is regularly prompt for work, all duties, and all meetings. 

 ____yes
 ____no

The employee attends required meetings and school activities.  ____yes 
____no

Evaluation Instrument Ratings:

Excellent = has received a majority of distinguished ratings in each domain, no basic or unsatisfactory ratings should occur on the rubric (4)

Proficient = has received a majority of proficient ratings in each domain, no unsatisfactory ratings should occur on the rubric (3)

Needs Improvement = receives a majority of basic ratings in each domain, a professional development plan will be created for tenured staff (2)

Unsatisfactory = a remediation plan will be developed for tenured staff (1)

Overall Performance Rating: 

_____Excellent (4)
_____Proficient (3)
______Needs Improvement (2) _____Unsatisfactory (1)
      

___________________________________________
________________________

                    LEA Administrator Signature



Date

___________________________________________
________________________



Evaluator’s Signature




Date

____________________________________________________________________



Technical Supervisor (if applicable)


Date

___________________________________________
________________________



Staff Member’s Signature



Date

(The staff member’s signature indicates that a conference was held.)

I have added additional comments.   _______________ (Staff Member’s Initials)

Tenured Staff





Tenured Staff

Professional Development Plan



Remediation Plan

_____Date Initiated





_____Date Initiated

_____Expected Completion Date 



_____Expected Completion Date 

_____Date Completed




_____Date Completed

CC:
Personnel File


SASED Evaluator


Staff Member

SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech Language Therapist Evaluation

Domain 1:  Planning and Preparation

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	1a:  Demonstrating knowledge of content and instruction.
	Teacher’s plans and practice display little knowledge of the content, prerequisite relationships between different aspects of the content, or of the instructional practices specific to that discipline
	Teacher’s plans and practice reflect some awareness of the important concepts in the discipline, prerequisite relations between them and of the instructional practices specific to that discipline
	Teacher’s plans and practice reflect solid knowledge of the content, prerequisite relations between important concepts and of the instructional practices specific to that discipline.
	Teacher’s plans and practice reflect extensive knowledge of the content and of the structure of the discipline. Teacher actively builds on knowledge of prerequisites and misconceptions when describing instruction or seeking causes for student misunderstanding.

	Evidence



	1b:  Demonstrating knowledge of students.
	Teacher demonstrates little or no knowledge of students’ backgrounds, cultures, skills, language proficiency, interests and special needs, and does not seek such understanding.
	Teacher indicates the importance of understanding students’ backgrounds, cultures, skills, language proficiency, interests and special needs, and attains this knowledge for the class as a whole.
	Teacher actively seeks knowledge of students’ backgrounds, cultures, skills, language proficiency, interests and special needs, and attains this knowledge for groups of students.
	Teacher actively seeks knowledge of students’ backgrounds, cultures, skills, language proficiency, interests and special needs from a variety of sources, and attains this knowledge for individual students.

	Evidence



	1c: Setting instructional outcomes.
	Instructional outcomes are unsuitable for students, represent trivial or low-level learning, or are stated only as activities.  They do not permit viable methods of assessment.
	Instructional outcomes are of moderate rigor and are suitable for some students, but consist of a combination of activities and goals, some of which permit viable methods of assessment.  They reflect more than one type of learning, but teacher makes no attempt at coordination or integration.
	Instructional outcomes are stated as goals reflecting high-level learning and curriculum standards.  They are suitable for most students in the class, represent different types of learning, and are capable of assessment.  The outcomes reflect opportunities for coordination.
	Instructional outcomes are stated as goals that can be assessed, reflecting rigorous learning and curriculum standards.  They represent different types of content, offer opportunities for both coordination and integration, and take account of the needs of individual students.

	Evidence




Domain 1 – page 1

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	1d:  Demonstrating knowledge of resources.
	Teacher demonstrates little or no familiarity with resources to enhance own knowledge, to use in teaching, or for students who need them.  Teacher does not seek such knowledge.
	Teacher demonstrates some familiarity with resources available through the school or district to enhance own knowledge, to use in teaching, or for students who need them.  Teacher does not seek to extend such knowledge. 
	Teacher is fully aware of the resources available through the school or district to enhance own knowledge, to use in teaching, or for students who need them.
	Teacher seeks out resources in and beyond the school or district in professional organizations, on the Internet, and in the community to enhance own knowledge, to use in teaching, and for students who need them.

	Evidence



	1e:  Designing coherent instruction.
	The series of learning experiences are poorly aligned with the instructional outcomes and IEP goals.  They do not represent a coherent structure and are suitable for only some students.
	The series of learning experiences demonstrates partial alignment with instructional outcomes and IEP goals, some of which are likely to engage students in significant learning.  The lesson or unit has a recognizable structure and reflects partial knowledge of students and resources.
	Teacher coordinates knowledge of content, of students, and of resources, to design a series of learning experiences aligned to instructional outcomes and IEP goals.  They are suitable to groups of students.  The lesson or unit has a clear structure and is likely to engage students in significant learning.
	Teacher coordinates knowledge of content, of students, and of resources, to design a series of learning experiences aligned to instructional outcomes and IEP goals, differentiated where appropriate to make them suitable to all students and likely to engage them in significant learning.  The lesson or unit’s structure is clear and allows for different pathways according to student needs.

	Evidence



	1f:  Assessing student learning
	Teacher’s plan for assessing student learning contains no clear criteria or standards, is poorly aligned with the instructional outcomes and IEP goals, or is inappropriate to many students.  The results of assessment have minimal impact on the design or future instruction.
	Teacher’s plan for student assessment is partially aligned with the instructional outcomes and IEP goals, without clear criteria, and inappropriate for at least some students.  Teacher intends to use assessment results to plan for future instruction for the class as a whole.
	Teacher’s plan for student assessment is aligned with the instructional outcomes and IEP goals, using clear criteria, is appropriate to the needs of students.  Teacher intends to use assessment results to plan for future instruction for groups of students.
	Teacher’s plan for student assessment is fully aligned with the instructional outcomes and IEP goals, with clear criteria and standards that show evidence of student contribution to their development.  Assessment methodologies may have been adapted for individuals, and the teacher intends to use assessment results to plan future instruction for individual students.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech Language Therapist Evaluation

Domain 2:  The Classroom Environment

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2a: Creating an environment of respect and rapport.
	Classroom interactions, both between the teacher and students and among students, are negative, inappropriate, or insensitive to students’ cultural backgrounds, and characterized by sarcasm, put-downs, or conflict.
	Classroom interactions, both between the teacher and students and among students, are generally appropriate and free from conflict but may be characterized by occasional displays of insensitivity or lack of responsiveness to cultural or developmental differences among students.
	Classroom interactions, between teacher and students and among students are polite and respectful, reflecting general warmth and caring, and are appropriate to the cultural and developmental differences among groups of students.
	Classroom interactions between the teacher and individual students are highly respectful, reflecting genuine warmth and caring and sensitivity to students’ cultures and levels of development.  Students themselves ensure high levels of civility among members of the class.

	Evidence



	2b:  Establishing a culture for learning.
	The classroom environment conveys a negative culture for learning, characterized by low teacher commitment to the subject, low expectations for student achievement, and little or no student pride in work.
	Teacher’s attempt to create a culture for learning is partially successful, with little teacher commitment to the subject, modest expectations for student achievement, and little student pride in work.  Both teacher and students appear to be only “going through the motions.”
	The classroom culture is characterized by high expectations for most students, genuine commitment to the subject by both teacher and students, with students demonstrating pride in their work.
	High levels of student energy and teacher passion for the subject create a culture for learning in which everyone shares a belief in the importance of the subject, and all students hold themselves to high standards of performance, for example by initiating improvements to their work.

	Evidence



	2c: Managing classroom procedures.
	Much instructional time is lost due to inefficient classroom routines and procedures, for transitions, handling of supplies, performance of non-instructional duties, and supervision of para-professionals.
	Some instructional time is lost due to only partially effective classroom routines and procedures, for transitions, handling of supplies, performance of non-instructional duties, and supervision of para-professionals.
	Little instructional time is lost due to classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties, including supervision of para-professionals, which occur smoothly.
	Teacher systems allow students and para-professionals to contribute to the seamless operation of classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2d:  Managing student behavior.
	There is no evidence that standards of conduct have been established, and little or no teacher monitoring of student behavior.  Response to student misbehavior is repressive, or disrespectful of student dignity.
	It appears that the teacher has made an effort to establish standards of conduct for students.  Teacher tries, with uneven results, to monitor student behavior and respond to student misbehavior.
	Standards of conduct appear to be clear to students, and the teacher monitors student behavior against those standards.  Teacher response to student misbehavior is appropriate and respectful of the students’ dignity.
	Standards of conduct are clear, with evidence of student participation in setting them.  Teacher’s monitoring of student behavior is subtle and preventive, and teacher’s response to student misbehavior is sensitive to individual student needs.  Students take an active role in monitoring the standards of behavior.

	Evidence



	2e:  Organizing physical environment.
	The physical environment is unsafe, or some students don’t have access to learning.  There is poor alignment between the physical arrangement and the lesson activities.
	The classroom is safe, and essential learning is accessible to most students.  The teacher’s use of physical resources, including computer technology, is moderately effective.  Teacher may attempt to modify the physical arrangement to suit learning activities with partial success.
	The classroom is safe, and learning is accessible to all students; teacher ensures that the physical arrangement is appropriate to the learning activities.  Teacher makes effective use of physical resources, including computer technology.
	The classroom is safe, and the physical environment ensures the learning of all students, including those with special needs.  Students contribute to the use or adaptation of the physical environment to advance learning.  Technology is used skillfully, as appropriate to the lesson.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech Language Therapist Evaluation
Domain 3:  Instruction

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3a:  Communicating clearly and accurately. 
	Expectations for learning, directions and procedures, and explanations of content are unclear or confusing to students. Teacher’s use of language contains errors or is inappropriate to students’ cultures or levels of development.
	Expectations for learning, directions and procedures, and explanations of content are clarified after initial confusion.  Teacher’s use of language is correct but may not be completely appropriate to students’ cultures or levels of development.
	Expectations for learning, directions and procedures, and explanations of content are clear to students.  Communications are appropriate to students’ cultures and levels of development.
	Expectations for learning, directions and procedures, and explanations of content are clear to students.  Teacher’s oral and written communication is clear and expressive, appropriate to students’ cultures and levels of development, and anticipates possible student misconceptions.

	Evidence



	3b:  Using questioning and discussion techniques
	Teacher’s questions are low-level or inappropriate, eliciting limited student participation, and recitation rather than discussion.
	Some of the teacher’s questions elicit a thoughtful response, but most are low-level, posed in rapid succession.  Teacher’s attempts to engage all students in the discussion are only partially successful.
	Most of the teacher’s questions elicit a thoughtful response, and the teacher allows sufficient time for students to answer.  All students participate in the discussion, with the teacher stepping aside when appropriate.
	Questions reflect high expectations and are culturally and developmentally appropriate. Students formulate many of the high-level questions and ensure that all voices are heard with teacher direction.

	Evidence



	3c: Engaging students in learning
	Activities, assignments, materials and/or groupings of students are inappropriate to the instructional outcomes, students’ cultures or levels of understanding, resulting in little engagement.  The lesson has no structure or is poorly paced.
	Activities, assignments, materials, and/or groupings of students are partially appropriate to the instructional outcomes, students’ cultures or levels of understanding, resulting in moderate engagement.  The lesson has a recognizable structure but is not fully maintained.
	Activities, assignments, materials, and/or groupings of students are fully appropriate to the instructional outcomes, students’ cultures and levels of understanding.  All students are engaged in appropriately challenging work.  The lesson’s structure is coherent, with appropriate pacing.
	Students are highly engaged throughout the lesson in significant learning, and contributions to the activities, student groupings, and materials.  The lesson is adapted as needed to meet the needs of individuals, and the structure and pacing allow for student reflection and closure.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3d:  Using assessment in instruction.
	Assessment is not used in instruction, either through students’ awareness of the assessment criteria, monitoring of progress by teacher or students, or through feedback to students.
	Assessment is occasionally used in instruction, through some monitoring of progress of learning by teacher and/or students.  Feedback to students is uneven, and students are aware of only some of the assessment criteria used to evaluate their work.
	Assessment is regularly used in instruction, through self-assessment by students, monitoring of progress of learning by teacher and/or students, and through high quality feedback to students.  Students are fully aware of the assessment criteria used to evaluate their work.
	Assessment is used in a systematic manner in instruction, through student involvement in establishing the assessment criteria, self-assessment by students and monitoring of progress by both students and teachers, and high quality feedback to students from a variety of sources.

	Evidence



	3e:  Demonstrating flexibility and responsiveness.
	Teacher adheres to the instructional plan, even when a change would improve the lesson or increase students’ engagement.  Teacher minimizes student questions; when students experience difficulty, the teacher blames the students or their home environment.
	Teacher attempts to modify the lesson when needed and responds to student questions with moderate success.  Teacher accepts responsibility for student success, but has only a limited repertoire of strategies to draw upon.
	Teacher promotes the successful learning of all students, making adjustments as needed to instructional plans and accommodating student questions, needs and interests.
	Teacher seizes an opportunity to enhance learning, building on a spontaneous event or student interests.  Teacher ensures the success of all students, using an extensive repertoire of instructional strategies.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

Special Education Teacher and Speech Language Therapist Evaluation

Domain 4:  Professional Responsibilities

4a is addressed in the reflection component of this evaluation
	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	4a:  This component is addressed in the reflection component of the evaluation.
	
	
	
	

	4b: Maintaining accurate records. 
	Teacher’s system for maintaining both instructional and non-instructional records is either nonexistent or in disarray, resulting in errors and confusion.
	Teacher’s system for maintaining both instructional and non-instructional records is rudimentary and only partially effective.
	Teacher’s system for maintaining both instructional and non-instructional records is accurate, efficient and effective.
	Teacher’s system for maintaining both instructional and non-instructional records is accurate, efficient and effective, and students contribute to its maintenance.

	Evidence



	4c: Communicating with families.
	Teacher communication with families, about the instructional program, or about individual students, is sporadic or culturally inappropriate.  Teacher makes no attempt to engage families in the instructional program.
	Teacher adheres to school procedures for communicating with families and makes modest attempts to engage families in the instructional program. Communications are not always appropriate to the cultures of those families.
	Teacher communicates frequently with families and successfully engages them in the instructional program.  Information to families about individual students is conveyed in a culturally appropriate manner.
	Teacher’s communication with families is frequent and sensitive to cultural traditions; students participate in the communication.  Teacher successfully engages families in the instructional program as appropriate.

	Evidence



	4d: Participating in a professional community (Local district and SASED)
	Teacher avoids participating in a professional community or in school and district events/projects; relationships with colleagues are negative or self-serving.
	Teacher becomes involved in the professional community, in school and district events/projects when specifically asked; relationships with colleagues are cordial.
	Teacher participates actively in the professional community, in school and district events/projects and maintains positive relationships with colleagues.
	Teacher makes a substantial contribution to the professional community, to school and district events/projects and assumes a leadership role among the faculty.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	4e:  Growing and developing professionally. (Local district and SASED)
	Teacher does not participate in professional development activities, and makes no effort to share knowledge with colleagues.  Teacher is resistant to feedback from supervisors or colleagues.
	Teacher participates in professional development activities that are convenient or  required, and makes limited contributions to the profession.  Teacher accepts, with some reluctance, feedback from supervisors and colleagues.
	Teacher seeks out opportunities for professional development based on an individual assessment of need, and actively shares expertise with others.  Teacher welcomes feedback from supervisors and colleagues.
	Teacher actively pursues professional development opportunities, and initiates activities to contribute to the profession.  In addition, teacher seeks out feedback from supervisors and colleagues.

	Evidence



	4f:  Demonstrating professionalism/ethical conduct. (Local district and SASED)
	Teacher has little sense of ethics and professionalism, and contributes to practices that are self-serving or harmful to students.  Teacher fails to comply with school and district regulations and timelines.
	Teacher displays ethical conduct in serving students and contributing to decisions in the school, however teacher’s attempts to serve students are limited.  Teacher complies minimally with school and district regulations.
	Teacher displays a high level of ethics and professionalism in dealing with both students and colleagues, and complies fully with school and district regulations.
	Teacher assumes a leadership role in school practices and procedures ensuring that all students, particularly those traditionally underserved, are honored in the school.  Teacher displays the highest standards of ethical conduct.

	Evidence
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School Psychologist’s Evaluation

Domain 1:  Planning and Preparation

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	1a:  Demonstrating knowledge of School Psychology
	Displays little understanding of school psychology, structure of the discipline, or content related psycho-educational principles.
	Psycho-educational knowledge represents basic understanding, but does not extend to connections with other disciplines.
	Demonstrates solid understanding of content, prerequisite relationships, and connections with other disciplines. Responsibilities reflect current psycho-educational knowledge.
	Knowledge of the practice of School Psychology is extensive with evidence of a continuing search for improved practice. Knowledge of the practice of School Psychology.

	Evidence



	1b:  Demonstrating knowledge of students.
	Makes little attempt to acquire or use knowledge of students’ backgrounds, skills, or interests.  Lacks awareness of developmental characteristics for the students’ age group.
	Uses appropriate instruments and demonstrates competent practices to gain knowledge of students’ backgrounds, skills, and interests. Has a general understanding of developmental characteristics for the students’ age group.
	Gathers information from students or parents, as well as previous teachers and previous school records to gain knowledge of students’ backgrounds, skills, and interests. Consistently demonstrates knowledge of the developmental characteristics for the students’ age group
	Demonstrates all proficient level criteria and also contacts relevant community resources.  Promotes partnership with family and school.

	Evidence



	1c: Addressing referral questions/problems
	Assessment and consultation do not address referral questions/problems.  Fails to tailor choice of tools to individual needs.
	Assessment and consultation address referral questions/problems as presented.  Uses standard assessment measures/practices with little variation to specific student needs.
	Comprehensively addresses referral questions/problems and identifies related issues.  Selects assessment measures/ practices based on individual needs and problems. Uses a variety of assessment measures/practices.
	Thoroughly responds to referral problems and related issues, facilitates problem solving and provides appropriate resources and intervention techniques.  Creatively approaches referral questions, using a variety of assessment measures, as well as implementing curriculum based measures.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	1d:  Demonstrating knowledge of SASED, school, district, and community resources
	Displays little knowledge and understanding of the available resources.
	Has knowledge and understanding of the available resources within the immediate educational setting.
	Has more detailed knowledge and understanding of the resources available within the immediate educational setting, school district, SASED, and the community.
	Demonstrates all proficient level criteria and participates in and accesses a network of child serving agencies to provide seamless services to the child, family, and school.

	Evidence



	1e:  Complies with procedural guidelines
	Repeatedly disregards timelines, fails to complete required reports and/or documentation of evaluation, and/or fails to adhere to procedural guidelines.
	Attentive to timelines, completes required reports and/or documentation of evaluation, and adheres to procedural guidelines.
	Works well within timelines and completes required reports and/or documentation of evaluation. Works with school-based team and parents to ensure that all procedural guidelines are consistently followed.
	Demonstrates all proficient level criteria and conducts training/consultation with school staff to ensure understanding, collaboration and compliance with timelines and procedural guidelines.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Psychologist’s Evaluation

Domain 2:  The Assessment Environment

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2a: Interaction with parents and teachers
	Interactions are negative, demeaning, or inappropriate to the values or culture of the parents or teacher.
	Interactions are appropriate but occasionally do not reflect equal partnerships, mutual respect, or regard for differences in values or culture.
	Interactions are characterized by civility, mutual respect, give and take, and a sense of partnership.  Questions are encouraged and answered.
	Demonstrates all proficient level criteria, as well as discussing appropriate concerns and goals for evaluation, what will be done and when, and what to tell the student.  Interviews and feedback are timely, respectful, empathetic and collaborative.  Interacting with parents or teachers are respectful of  time limitations and are clear; using minimal technical language.

	Evidence



	2b:  Interactions with students
	Interactions are negative, demeaning, or inappropriate to the age, values, or culture of the student
	Interactions are developmentally, culturally, and situationally appropriate.  Efforts to establish rapport are adequate to ensure validity of results.
	Interactions are caring, friendly, respectful, developmentally, and culturally appropriate.  Questions are answered in accordance with instrument limitations.  Uncooperative students are responded to with patience.
	Demonstrates all proficient level criteria.  Procedures are explained and the psychologist ensures student is at ease, cooperative, comfortable, asking and responding to questions, and respectful.  Uncooperative students are responded to therapeutically, with patience, understanding and empathy.

	Evidence



	2c: Importance of preparing the student
	Student is not prepared prior to test administration.  Anxious reactions to departure from classroom or to test procedures are not addressed.
	Time is spent preparing the student for evaluation. Student anxiety is addressed periodically with encouragement and efforts to relax the student.
	Efforts to put the student at ease begin at first meeting.  Reasons for activities are given in a developmentally appropriate language; questions are answered within the instruments’ limitations and in a friendly manner.  Feedback is given as permitted by the instruments.
	Student is asked to the test area in a careful manner. Evaluation, activities, and level of difficulty are explained in developmentally appropriate language and within instrument limitations; questions are encouraged.  Psychologist conveys that student is an active participant and that responses are valued and create an atmosphere of cooperation.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2d:  Managing student behavior during evaluation
	Does not monitor or address negative test behaviors.
	Is alert to problematic behaviors and takes steps to intervene.
	Is alert to problematic behaviors and proactively takes steps to intervene.  Uses developmentally appropriate encouragement or incentives. Addresses uncooperative or disruptive behaviors with gentle but firm limit setting.
	Is sensitive to emerging fatigue and reduced motivation and attention and takes steps to intervene using developmentally appropriate encouragement or incentives. Addresses uncooperative behaviors with gentle but firm limit setting and a sense of humor.

	Evidence



	2e: Managing assessment procedures
	Psychologist is unfamiliar with relevant procedures and fails to administer or score according to acceptable practices.  Test is not modified as needed.
	Demonstrates competency in procedures for each measure and adheres to standardized administration.
	Psychologist is well versed in multiple procedures and administers them according to standardized specifications and special needs.
	Uses innovative strategies and techniques to optimally assess student’s needs. Procedures are adapted to accommodate for special needs and circumstances.

	Evidence



	2f: Establishing an appropriate testing environment
	Does not observe or modify testing setting limitations.  Does not reduce distractible stimuli when possible. Does not take steps to ensure the safety of the student.
	Observes and modifies testing setting limitations.  Reduces distractible stimuli and ensures safety.  Ensures appropriate conditions with building administrator. Modifies test administration based on environmental conditions.
	Inspects and modifies, to extent possible, rooms in advance for distractions, lighting, and temperature. Arranges furniture to maximize efficiency of administration, optimize attention/activity level, and maximize safety.  Discontinues testing if conditions become counterproductive or adverse.
	Consults with building and district administration to promote the availability of optimal testing conditions.

	Evidence
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School Psychologist’s Evaluation

Domain 3:  Consultation/Collaboration

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3a:  Providing consultation to students 
	Does not understand students’ concerns.  Does not provide timely, useful or practical strategies.
	Demonstrates basic understanding of students’ needs.  Strategies are sound.
	Demonstrates thorough understanding of students’ needs. Facilitates the development of clear and concise strategies that are timely and effective.  Follow up is provided as necessary.
	Demonstrates all proficient level criteria and students seek the involvement of the School Psychologist in solving problems.  Strategies are consistently monitored and revised as necessary to promote problem solving.  Collaboration is ongoing.  

	Evidence



	3b:  Communicates effectively
	Does not utilize process skills (i.e. empathy, genuineness, and warmth) necessary for establishing student cooperation, trust, and rapport.
	Uses process skills when communicating and collaborating to encourage student cooperation.
	Uses process skills effectively resulting in marked degree of student cooperation in communicating and collaborating.
	Highly proficient use of process skills resulting in a degree of student cooperation in communication and collaborating that allows for exploration of other concerns in greater depth.

	Evidence



	3c:  Consults within the boundaries of competence and expertise
	Lacks awareness of own limits of knowledge and expertise.  Consults outside the boundaries of knowledge.
	Stays appropriately within boundaries of knowledge and expertise.
	Has expert knowledge and competency in addressing referral problems  Maintains professional boundaries.
	Demonstrates all proficient level criteria and strives to expand knowledge and expertise of self, colleagues, co-workers, and community.

	Evidence



	3d:  Evaluates effectiveness and integrity of  consultation
	Fails to evaluate implementation and effectiveness of consultation.
	Collects information about interventions in a timely manner that allows program adjustment as needed.
	Integrates evaluation with the design of the consultation so that data collection and program adjustment are ongoing processes.
	Facilitates data collection that permits student to help make ongoing evaluation and necessary modifications.  Student assists in implementing intervention strategies with integrity.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3e: Involvement on school, district, and SASED teams
	Does not participate in or attend team meetings when required. Participation in meetings undermines team process/climate.
	Participates in team meetings. Needs supervision and direction about participation.
	Participates actively, consistently, and constructively in team meetings. Assists in developing positive interventions and strategies.
	Facilitates team meetings.  Anticipates and plans for team needs.  Assists in developing positive interventions and strategies.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Psychologist’s Evaluation

Domain 4:  Professional Responsibilities

4a is addressed in the reflection component of this evaluation
	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	4a:  Reflecting on professional performance. This component is addressed in the reflection record of the evaluation.
	
	
	
	

	4b: Accuracy of reports, protocols, and contact notes 
	Records are not found, not legible or not secure.  Important data may be missing or record may not be turned in. Does not comply with SASED procedures and policies for maintaining records.
	Keeps systematic records and turns in records. Complies with SASED procedures and policies for maintaining records.
	Records are complete, accurate, legible, and organized.   Records are turned in, in a timely manner. Complies with SASED procedures and policies for maintaining records.
	Demonstrates all proficient level criteria, as well as being understandable to other qualified professionals in the event of absence.  Records are turned in ASAP.

	Evidence



	4c: Quality and timeliness of feedback
	Provides meager or inaccurate information about student performance, interventions, programs or other relevant issues.  Does not respond to concerns from parents, students or other school personnel.
	Offers basic information to teachers and parents about student performance, interventions, programs, or other relevant issues.
	Provides frequent and thorough information to parents, students and school personnel about performance, interventions, programs and other relevant issues. Involves teachers and parents in the intervention process.  Handles concerns/issues with sensitivity.
	Provides extensive information to parents, students and school personnel about performance, interventions, programs and other relevant issues.  Establishes structures/procedures to encourage parent communication and participation. Involves teachers and parents in the intervention process.  Anticipates and responds to concerns/issues with a high degree of sensitivity.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	4d: Participating in a professional community (school, district, and SASED)
	Relationships with colleagues are negative or self-serving. Makes no attempt to be involved in the educational community.
	Maintains cordial relationships with colleagues. Participates in events and projects in the educational community when specifically asked.
	Consistently demonstrates relationships characterized by support and cooperation with colleagues. Volunteers to participate in events and projects in the educational community making a substantial contribution.
	Provides support and cooperation and assumes a leadership role in the educational community.

	Evidence



	4e:  Service to profession; staff development
	Makes little or no effort to promote professional improvement through sharing knowledge; fails to assume professional responsibilities.
	Supports professional improvement in others and is available to staff when needed.
	Offers staff training and makes ongoing effort to promote professional improvement; actively participates in assisting colleagues.
	Initiates important activities to contribute to profession, such as needs assessment, staff presentations, interventions, articles, and mentoring.

	Evidence



	4f: Growing in the use and application of technology
	Chooses not to use technology as a part of his/her job.
	Uses minimal technology as part of his/her job.
	Consistently uses technology as a part of his/her job.
	Consistently uses technology as a part of his/her job and seeks ways to improve his/her technical knowledge and skills.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Social Worker’s Evaluation

Domain 1:  Planning and Preparation

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	1a:  Demonstrating knowledge of School Social Work.
	Displays little understanding of School Social Work, structure of the discipline, or content related to School Social Work principles.
	Knowledge represents basic understanding, but does not extend to connections with other disciplines.
	Demonstrates solid understanding of content, prerequisite relationships, and connections with other disciplines.  Responsibilities reflect current School Social Work knowledge.
	Knowledge of practice of School Social Work is extensive with evidence of a continuing search for improved practice.

	Evidence



	1b:  Demonstrating knowledge of students.
	Makes little attempt to acquire or use knowledge of students’ backgrounds, skills, or interests.  Lacks awareness of developmental characteristics for students’ age group.
	Uses appropriate instruments and demonstrates competent practices to gain knowledge of students’ backgrounds, skills and interests.  Has general understanding of developmental characteristics for students’ age group.
	Gathers information from parents, as well as teachers, caregivers and school records, to gain knowledge of students’ backgrounds, skills and interests.  Consistently demonstrates knowledge of developmental characteristics for students’ age group. 
	Demonstrates all proficient level criteria and also contacts relevant community resources.  Promotes partnership with family and school.  



	Evidence



	1c: Addressing referral questions/problems. 
	Assessment and consultation do not address referral questions/problems.  Fails to tailor choice of tools to individual needs.
	Assessment and consultation address referral questions/problems as presented.  Uses standard assessment measures/practices with little variation to specific student needs.
	Comprehensively addresses referral questions/problems and identifies related issues.  Selects assessment measures/practices based on individual needs and problems.  Uses a variety of assessment practices.
	Thoroughly responds to referral problems and related issues, facilitates problem solving and provides appropriate resources and intervention techniques.  Creatively approaches referral questions, using a variety of assessment measures/practices and implementing curriculum based measures.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	1d:  Demonstrating knowledge of SASED, school, district and community resources.
	Displays little knowledge and understanding of the available resources.
	Has knowledge and understanding of the available resources within the immediate educational setting.
	Has more detailed knowledge and understanding of the resources available within the immediate educational setting, school, district, SASED, and the community.
	Demonstrates all proficient level criteria and participates in and accesses a network of child serving agencies to provide seamless services to the child, family and school.

	Evidence



	1e:  Complies with procedural guidelines.
	Repeatedly disregards timelines, fails to complete required reports and/or documentation of evaluation, and/or fails to adhere to procedural guidelines.
	Attentive to timelines, completes required reports and/or documentation of evaluation and adheres to procedural guidelines.
	Works well within timelines and completes required reports and/or documentation of evaluation. Works with school-based team and parents to ensure that all procedural guidelines are consistently followed.
	Demonstrates all proficient level criteria and conducts training/consultation with school staff to ensure understanding, collaboration and compliance with timelines and procedural guidelines.

	Evidence
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Social Worker’s Evaluation

Domain 2:  The Assessment Environment

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2a: Creating an environment of student respect and rapport.
	Interactions are negative or disrespectful and characterized by sarcasm, criticism, or insensitivity, with a disregard for the students’ needs.  Interactions trigger or reinforce inappropriate behavior or conflict.
	Interactions are generally respectful and free from conflict, but may be characterized by occasional displays of insensitivity or lack of awareness of the students’ needs.
	Interactions are respectful, consistently reflecting interest and concern for the students’ needs.  Interactions are characterized by responsiveness, respect for differences and openness to varying opinions and perspectives.
	Interactions are highly respectful, reflecting genuine interest and concern for the students’ needs.  Uses forethought to create an environment that is responsive, respectful of differences and open to varying opinions and perspectives.  

	Evidence



	2b:  Satisfying physical and emotional needs.
	Does not recognize or accommodate for physical and emotional needs of students.  
	Recognizes the necessity to satisfy the physical and emotional needs of the students and occasionally takes steps to accommodate for some needs.
	Satisfies most of the physical and emotional needs of students to the extent resources allow.  
	Sensitive to the physical and emotional needs of the students and effectively anticipates and accommodates for these needs.  

	Evidence



	2c: Creating an engaging and inviting environment.
	The environment does not encourage participation.  Expectations for learning, achievement, or participation are unclear and unstated.
	The environment provides minimal support for active participation.  Conveys inconsistent or modest expectations for learning, achievement or participation.
	The environment is conducive to active participation.  Conveys genuine enthusiasm and clear expectations for learning, achievement or participation.
	The environment supports active participation and application to students’ work environment.  Demonstrates a passionate commitment and high expectations.  

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2d:  Managing student behavior.
	Demonstrates little or no knowledge of management techniques (i.e., participant engagement, varying activities, close proximity, resolving conflicts, etc.) appropriate for various situations.  
	Has some knowledge of effective management techniques (i.e., participant engagement, varying activities, close proximity, resolving conflicts, etc.) however, makes limited attempts to use these techniques in various situations.
	Is knowledgeable of effective management techniques (i.e., participant engagement, varying activities, close proximity, resolving conflicts, etc.) and employs these techniques in various situations.  
	Is knowledgeable of effective management techniques (i.e., participant engagement, varying activities, close proximity, resolving conflicts, etc.), monitors behaviors and adjusts to anticipate and manage various situations.

	Evidence



	2e:  Organizing storage of student files and materials.


	Protected assessment materials, personal notes and student files are not stored in a secure area 
	Protected assessment materials, personal notes and student files are stored in a secure area when one is provided.
	Consults with building administrator to store protected assessment materials, personal notes and student files in a secure, locked area.
	Demonstrates all proficient level criteria, as well as, monitoring access to these materials by authorized personnel only.  

	Evidence




Domain 2 Rating:  _____U _____B _____P _____D
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Social Worker’s Evaluation
Domain 3:  Consultation/Collaboration

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3a:  Providing consultation to students.  
	Does not understand students’ concerns.  Does not provide timely, useful or practical strategies.
	Demonstrates basic understanding of students’ needs.  Strategies are sound.
	Demonstrates thorough understanding of students’ needs. Facilitates the development of clear and concise strategies that are timely and effective.  Follow up is provided as necessary.
	Demonstrates all proficient level criteria.  Students seek the involvement of the School Social Worker in solving problems.  Strategies are consistently monitored and revised as necessary to promote problem solving.  Collaboration is ongoing.  

	Evidence



	3b:  Demonstrates behaviors for building student rapport and for gaining student acceptance.
	Does not demonstrate active listening skills.
	Generally communicates clearly and attempts to use active listening skills.
	Communicates clearly and uses active listening skills.
	Consistently communicates clearly and is highly responsive by using active listening skills.

	Evidence



	3c: Consults with boundaries of competence and expertise.
	Lacks awareness of own limits of knowledge and expertise.  Consults outside the boundaries of knowledge.
	Stays appropriately within boundaries of knowledge and expertise.
	Has expert knowledge and competency in addressing referral problems.  Maintains professional boundaries.
	Demonstrates all proficient level criteria, as well as, strives to expand knowledge and expertise of self, colleagues, co-workers and community members.

	Evidence



	3d:  Initiating the consultation with team members, i.e. parents, teachers, administrators, etc.
	Fails to make an effort to understand tasks and responsibilities of team members.
	Makes an effort to understand tasks/solutions and responsibilities of team members.
	Understands tasks and responsibilities of team members while examining and considering a variety of viewpoints, explanations or solutions.
	Empowers team members and encourages a variety of viewpoints, explanations or solutions.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3e:  Supporting team efforts.
	Is not a team player.
	Inconsistently reinforces and supports the efforts of team members.
	Consistently reinforces and supports the efforts of team members.
	Provides leadership in reinforcing and supporting the efforts of team members.

	Evidence



	3f: Evaluates effectiveness and integrity of consultation.
	Does not evaluate effectiveness of interventions provided and does not assess effectiveness as a team member.
	Makes an effort to evaluate effectiveness of interventions provided and makes an effort to assess effectiveness as a team member.
	Evaluates the effectiveness of interventions provided and assesses effectiveness as a team member.
	Accurately evaluates effectiveness of interventions provided and thoroughly assesses effectiveness as a team member.  
	
	
	
	
	

	Evidence


	
	
	
	
	
	
	
	
	

	3g: Involvement on school, district and SASED teams.
	Does not participate in or attend team meetings when required.  Participation in meetings undermines team process/climate.
	Participates in team meetings. Needs supervision and direction about participation.
	Participates actively, consistently and constructively in team meetings.  
	Facilitates team meetings.  Anticipates and plans for team needs.  
	
	
	
	
	

	Evidence


	
	
	
	
	
	
	
	
	

	3h: Accepting feedback as a team member.
	Is not receptive to feedback and suggestions for improvement.
	Generally requests and accepts feedback and suggestions for improvement. 
	Requests and accepts feedback and suggestions for improvement.
	Request, accepts and is highly responsive to feedback and suggestions for improvement.

	Evidence




Domain 3 Rating:  _____U _____B _____P _____D
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SANGAMON AREA SPECIAL EDUCATION DISTRICT

School Social Worker’s Evaluation
Domain 4:  Professional Responsibilities

	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	4a: Reflection on professional performance. (This component is addressed in the reflection record of the evaluation).
	
	
	
	

	4b: Accuracy of reports, protocols and contact notes.
	Records are not found, not legible or not secure.  Important data may be missing or records may not be turned in.  Does not comply with SASED procedures and policies for maintaining records.
	Keeps systematic records and turns in records.  Complies with SASED procedures and policies for maintaining records.
	Records are complete, accurate, legible and organized.  Records are turned in, in a timely manner. Complies with SASED procedures and policies for maintaining records.
	Demonstrates proficient level criteria as well as being understandable to other qualified professionals in the event of absence.  

	Evidence



	4c: Communicating with families and teachers.
	Provides meager or inaccurate information about student performance, interventions, programs or other relevant issues.
	Offers basic information to teachers and parents about student performance, interventions, programs or other relevant issues.
	Provides extensive information and considers parents’ communication needs.  Involves teachers and parents in the intervention process.
	Provides extensive information designed to meet parents’ communication needs and encourage parental involvement.  Maintains contact to ensure continuing cooperation and involvement.  

	Evidence



	4d: Participating in a professional community (school, district and SASED)
	Relationships with colleagues are negative or self-serving.  Makes no attempt to be involved in the educational community.
	Maintains cordial relationships with colleagues.  Participates in events and projects in the educational community when specifically asked.
	Consistently demonstrates relationships characterized by support and cooperation with colleagues.  Volunteers to participate in events and projects in the educational community making a substantial community.
	Provides support and cooperation and assumes a leadership role in the educational community.

	Evidence
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	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	4e:  Growing and developing professionally. (school, district and SASED)


	Does not participate in professional development activities, and makes no effort to share knowledge with colleagues.  Is resistant to feedback from supervisors or colleagues.
	Participates in professional development activities that are convenient or required, and makes limited contributions to the profession.  Accepts, with some reluctance, feedback from supervisors and colleagues.
	Seeks out opportunities for professional development based on an individual assessment of need, and actively shares expertise with others.   Welcomes feedback from supervisors and colleagues.
	Actively pursues professional development opportunities, and initiates activities to contribute to the profession.  In addition,  seeks out feedback from supervisors and colleagues.

	Evidence



	4f:  Demonstrating professionalism/ethical conduct. (school, district and SASED)
	Has little sense of ethics and professionalism, and contributes to practices that are self-serving or harmful to students.  Fails to comply with school, district and SASED regulations/timelines.   
	Displays ethical conduct in serving students and contributing to decisions in the school; however, attempts to serve students are limited.  Complies minimally with school, district and SASED regulations/timelines.
	Displays a high level of ethics and professionalism in dealing with both students and colleagues, and complies fully with school, district and SASED regulations/timelines.
	Assumes a leadership role in school practices and procedures ensuring that all students, particularly those traditionally underserved, are honored in the school.  Displays the highest standards of ethical conduct.

	Evidence



	4g:  Growing in the use and application of technology.
	Chooses not to use technology as part of his/her job.
	Uses minimal technology as part of his/her job.
	Consistently uses technology as part of his/her job.
	Consistently uses technology as part of his/her job and seeks ways to improve his/her technical knowledge and skills.

	Evidence


	
	
	
	

	4h: Decision making.


	Makes decisions that are biased, unethical or unsupported by data
	Decisions are data driven and reflect the needs of the student.
	Decision making is guided by best practice and interest of student; participates in team decision making.
	Demonstrates all proficient level criteria and takes a leadership role in team decision making and helps ensure decisions are based on highest professional standards.

	Evidence




Domain 4 Rating:  _____U _____B _____P _____D

Cc:
Personnel File


SASED Evaluator


Staff Member
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STAFF MEMBER_____________________________Date______________________

EVALUATION CHECKLIST
For each evaluation, staff members are required to provide the following documents:

TEACHERS AND SPEECH/LANGUAGE THERAPISTS:

_____  Pre-Conference Information Record


_____  Instructional Plan, including any handouts

_____  Artifacts; Lesson Plans, Parent Contact Log, Communicators, 


IEP/Progress Reports, Assessment Data, including CBM Data

_____  Reflection Record, including Long-Term Goals for 

Professional Development

SCHOOL PSYCHOLOGISTS AND SCHOOL SOCIAL WORKERS:
_____  Pre-Observation Record


_____  Artifacts; Copy of Evaluation/Assessment Report and Tools


_____  Reflection Record, including, Long-Term Goals for 

Professional Development

For each evaluation, administrators will provide the following documents:

SASED EVALUATOR:
_____  Formal Observation Conference Summary, including strengths and 

areas for growth

_____  Summative Evaluation Record, to include ranking of Excellent, 


Satisfactory or Unsatisfactory for Tenured Staff

_____  Evaluation Document as related to the appropriate discipline, including 


focused feedback in each of the Domains

_____
LEA Administrator input
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